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THE POLICY 

Together we inspire, value and achieve. 
School Aims 

 Care and Respect: We will provide a safe environment in which we will care for each 

other, be honest and respect differences. 

 Responsibility: We take responsibility for our actions, choices and decisions; we are 

willing to learn and improve. 

 Learning and Ambition: We will encourage a love of learning, develop curiosity, 

foster ambition and develop confidence to take measured risks. 

 Positive Citizenship: We will work together with our school community and beyond 

to nurture each other to become happy and healthy citizens who can make a positive 

contribution to the World of today and tomorrow.  

 

 

Our Behaviour Policy aims to: 
 

  Promote self- discipline and acceptance of responsibility for ones own actions. 

 Enable children to make considered behaviour choices and have an understanding of 

the consequences of those choices 

 Teach children that all behaviours have consequences 

 Promote Conditions for an orderly school community in which effective learning can 

take place. 

 Teach Mutual respect for all members of the school community and a proper concern 

for the environment. 

 Create a learning climate in which all children can flourish 

 

STEPS approach 
Hertfordshire Steps is owned by Hertfordshire County Council and is operated under 

licence from Norfolk County Council. Training and practice within schools is the 

responsibility of the head teacher and governors.  

 

STEPS follows a therapeutic approach: 

 Negative experiences create negative feelings. Negative feelings create negative 

behaviour. 

 Positive experiences create positive feelings. Positive feelings create positive 

behaviour. 

 

Why we follow STEPs approach: 

 We want all staff need to know how to promote good social behaviour and manage 

difficult,  challenging or dangerous behaviour, and to have an understanding of what 

behaviour might be communicating 

 We want all staff to know how to focus on de-escalation and preventative strategies 

rather than focusing solely on reactive management of situations  

 

From our STEPs training we hope to develop each pupil’s internal discipline rather than 

enforce external discipline. Working with student’s experiences and feelings is likely to have 

a far greater impact on behaviour. This approach creates internal discipline (self-

regulation). If a pupil believes and feels there are alternatives to inappropriate behaviour   
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as a way of resolving conflict and has the skills to use them, this will impact on their 

behaviour in all environments irrespective of the presence of a controlling adult. The 

behaviour change will become permanent. 

 

External discipline can appear effective, the result can be suppressed behaviour within class 

and the mistake would be to assume that the behaviour has changed rather than simply 

being suppressed to re-emerge where the limits no longer apply. 

 

How can we teach behaviour through the STEPS approach 

• Build relationships 

• Role modelling 

• Applying consistent expectations 

• Scripts and routines 

• Positive phrasing 

• Planning for unsettled/ predictable behaviour 

• Reward and positive reinforcement 

• Comfort and forgiveness  

 

Through STEPS all staff are trained on what is acceptable physical interaction with any 

child. There are occasions when staff will have cause to have physical contact with 

individuals for a variety of reasons, for example: 

 

 To comfort or reward a pupil. 

 To direct or steer a pupil – these interactions must conform to those shown in the 

STEPS training; open mitten, closed mitten, offering an arm, open mitten guide, open 

mitten escort 

 For activity reasons (for example in drama, physical games) 

 To comfort a pupil in distress (so long as this is appropriate to their age and 

understanding) - these interactions must conform to those shown in the STEPS 

training: supportive hug, supportive arm - To avert danger to the pupil, other 

persons or significant damage to property – these interactions must conform to 

those shown in the STEPS training; open mitten, closed mitten, offering an arm, 

open mitten guide, open mitten escort 

 

Procedures are in place for supporting and debriefing the pupil after every incident of 

restrictive physical intervention, as it is essential to safeguard the emotional well-being of 

all involved at these times. 

 

 

This behaviour policy is part of our safeguarding for all the children, however, if a child is 

identified as needing additional support, this will be done on a one-to-one basis in 

conjunction with the class teacher and parents or carers.  In addition some children may 

require an Individual Risk Management Plan.  
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Our Objectives are to: 

 

Praise in public; criticise in private 
Public acknowledgement of good behaviour can be very powerful in a positive way.  Usually, 

criticism should be as private as possible; lowering a child’s self-esteem is likely to increase 

misbehaviour, if not now, later.  Avoid being on one side of the classroom and telling 

someone off on the other side. 

The audience provided by the rest of the class can prove rewarding for the child as well as 

making the rest of the class feel ‘told off’ too. 

Some children find direct praise hard to handle so praise should be as descriptive as 

possible and you should be sensitive to the impact.  Perhaps allow the child to hear you 

telling someone else how well he or she has done. 

Praise can also be non-verbal: a smile, a thumbs-up or a sticker.  Expand your vocabulary for 

praise. 

 

Teach children how to make good and appropriate behaviour choices 
Consistently use explicit language about the choices, positive or negative, made by children.  

This is done through PSHE lessons, Circle Times, Assemblies and through the all curriculum 

areas. 

 

Teach children how positive Behaviour for Learning can impact upon 

progress 
We teach children the importance of developing the skills of Resilience, Resourcefulness, 

Reciprocity and Reflectiveness. These are highlighted and practised through the curriculum 

 

Model desired behaviours 
It is important for adults within the school to model the kinds of behaviour that they 

expect from children in terms of respect, concern, fairness, how to apologise, how to 

resolve difficulties fairly and amicably.  Dealing with difficult behaviour can trigger feelings 

of anger, irritation, disappointment or even despair.  It is better to avoid communicating 

these feelings.  Responses should be low key and matter of fact. 

 

Give three positives before a negative 
This can apply to individuals as well as to classes.  Before criticising a child’s work or 

behaviour, aim to have made three positive contacts with them beforehand.  They will 

usually be more receptive to what you have to say. 

Within the class, aim to appreciate three children before challenging the choices of another 

one.  The lesson children will learn is that they are more likely to get attention when they 

behave or work well than when they make the wrong behaviour or learning choices. 

 

Acknowledge feelings 
Children often misbehave because they feel upset.  One reason for this can be to attract 

adult attention to their bad feelings in the hope that they will get some help with them.  

Acknowledging the child’s feelings can pre-empt them resorting to other ways to get your 

attention. 
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Give children a choice 
In order to impact on children’s ability to make the right choices, staff should give limited 

choices to the children in order to help them regulate their behaviours, ie a or b. Being 

given choices increases a child’s sense of independence, which in turn contributes to the 

development of their self-esteem. 

 

 

Be consistent in approach 
Children have a need for the world around them to be as reliable as possible.  When staff 

act consistently and reliably, they make the child feel safer and therefore less anxious.  

This in turn will make it less likely that events will trigger off poor behaviour. 

 

Listen to children 
Listen to children and make them feel significant.  It is important to make children feel 

aware that you recognise their feelings … “You seem cross, did something happen?” 

Follow up concerns raised and complaints made, even if you need to say that you will deal 

with it later.  Children need to feel able to share things with us and for issues not to be 

driven ‘underground’. 

 

Enforce the consistency of approach during break times and lunch times 
Teaching Assistants and MSAs responsible for children on the playground use the same 

language, rewards and sanctions. 

 

Rewards for appropriate and outstanding behaviour 

 

Our emphasis is always on praise. 

 

We praise and reward positive behaviour by: 

 
 Giving praise in the classroom 

 Sending a child to other adults for praise 

 Behaviour and effort stickers 

 Learning heroes stickers and certificates 

 Team points celebrated in Key Stage Celebration Assemblies 

 Headteacher’s / Deputy Headteacher’s stickers and certificates 

 Headteacher’s Joker card 

 Star of the week awarded in Key Stage Celebration Assemblies 

 Marble in the jar (EYrs and Year 1-Pot of Gold) 

 Playground awards 

 Postcards home 

 Attendance awards 

Each KS1/KS2 class has a rewarding of appropriate behaviour system. All children start 

each day on the ‘Ready to learn’ and can move to other rewards such as  ‘Great Attitude to 

learning’ and ‘Outstanding.’ 

‘Marble in the Jar,’ is used to reward individual children or the whole class. This can be for a 

variety of reasons such as, lining up sensibly, sitting quietly, kind/helpful gesture etc. The 
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class decide on their target for the amount of marbles they would like to achieve for that 

half term and they are rewarded once they have reached their target, with a treat of their 

choice.  

 

These rewards are given to reinforce and encourage further good behaviour. The whole 

school community provides these incentives and rewards. Rewards may be given to an 

individual, group or whole classes working together. 

 

Individual cohorts may develop and provide additional age appropriate rewards.  

 

Modifying inappropriate behaviour and applying sanctions 

 
Teachers have the right to teach and pupils have the right to learn. Children who break our 

school rules stop teachers from teaching and stop themselves and others from learning. 

 

Children are always given the chance to correct their behaviour. If they choose not to do so 

then sanctions may be applied. A record of the level at which the child takes control of 

his/her own behaviour is kept by class teachers, so that over time, improvements can be 

seen. If initial behaviour strategies are not working we then employ the levels below: 

In order to have consistency in approach, it is expected that class TAs will liaise with MSAs 

at the start of lunch break to inform them of children who have had an unsettled morning. 

This enables MSAs to pre-empt any playground difficulties. At the end of lunch break, 

MSAs will liaise with class teachers to either pass on praiseworthy behaviour or any 

negative choices of behaviour that have been dealt with. 

 

 

STEP 1 
Strategies developed in the classroom. 

Examples of things to say or to do include: 

 

Using directed language: 

 

[Child’s name] you are [state behaviour and give instruction] 

The key element of this is that the adult must give the child direction and be very specific 

as to what behaviour choices they must cease. This should not be a request, but a direction. 

E.g. Bradley, stop banging the table, you are disturbing others. Thank You 

 

This is the first time I am reminding you. 

 

PLAYGROUND STEP 1 
Use the same technique as above and state that this is the first time they are being 

reminded and that the child’s behaviour is being monitored 

 

 

STEP 2.1 
A second reminder regarding the child’s choices is given and the child is given the 

opportunity to take 10 minutes reflection time in a quiet space within the classroom. 
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STEP 2.2 
Should a further reminder need to be given, the child, with an adult, will complete a 

behaviour reflection sheet.  

Completed forms should be returned to the Deputy Head. Should a further reminder be 

needed, the behaviours will be referred to the SLT for a STEP 3. 

  

PLAYGROUND STEP 2 
The child should be reminded of the choices they made and their impact, and then 

encouraged to consider what choices would be more appropriate. Following this, the child 

should be given an opportunity to return to their play and a reminder of the choices to be 

expected. The class teacher or receiving adult (Higher Level Teaching Assistant), must be 

informed.  

 

For most children, this process will be successful and children will learn to reflect upon 

their choices and self-regulate their behaviours. This process should be followed 

consistently by ALL adults. 

 

STEP 3 

Inappropriate behaviour – disruptive and/or aggressive. 

If a child is extremely disruptive or is aggressive, an adult should send their class red card 

to a member of the Senior Leadership Team (SLT) who will then come and remove the child.  

 

The following de-escalation script (displayed in the staffroom and as detailed in staff 

behaviour and safeguarding training) will be followed: 

√ Child’s name 

√ I can see something has happened 

√ I am here to help you 

√ Talk and I will listen 

√ Come with me and …. 

√ Thank you 

Adults will avoid recounting what the child has done in front of the child, especially if the 

child is agitated. If the adult feels their account of the incident needs to be heard, they 

will need to initiate a conversation when (eg break time) and where (eh headteachers office) 

appropriate. It may be more appropriate to write it down. In recounting an event, staff will 

be careful to separate fact from opinion. 

 

Reflect, repair, restore. 

Once the situation has been made safe, the following procedure will be followed: 

√ The child will be given time away until they calm down (usually takes at least 20 

minutes) 

√ An adult, who may or may not have been part of the original incident, should then try 

to find out why an inappropriate choice has been made and children should be helped 

to understand why their behaviour choices are not acceptable 

√ A flowchart/comic strip will be drawn to encourage the child to reflect upon their 

behaviour and recognise other choices they could have made. This will be held on the 

child’s record (The questions below will help with the sequence) 

√ Adults should stress it is ok to make mistakes as long as you learn from them 
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√ Consequences should be timely, fair and reparative (eg write an apology letter). This 

may result in the loss of playtime or lunchtime or time within another class. 

 

Restorative questions include (suggested order) 

√ What happened? 

√ What were the people involved thinking? 

√ Who has been affected? And how? 

√ How can we put right the harm? 

√ What have we learned so as to make a different choice next time? Next time I’m 
….I will…. 

√ What would you like to happen next? 
√ How can we make things better for ….(you)? 
√ If everything was going to be alright what would need to happen next? 
√ How can you help put this right? 
√ How can we make it ok for you to go back to class/activities? 
√ What do you think….you might need? 

 

Where another child has been hurt, the Protective Behaviours approach should be used to 

support both the victim and the aggressor. School leaders will obtain the view of the victim 

first. School leaders will interview other children and adults who were witnesses to the 

incident to ensure they have a clear understanding of the incident. On such occasion, the 

aggressor may be kept away from the class and other children for a longer period of time 

(eg for the rest of the day).  

 

If a child is repeating the same behaviours (eg deliberately hurting other children), a 

member of the SLT will call a review meeting. At this review meeting a discussion will be had 

to discuss the anxiety map and Roots and Fruits completed by the class teacher  

√ The class teacher ill manage this plan and it will be the responsibility of this teacher 

to ensure adults are briefed and deployed effectively.  Any questions about the day-

to-day management of the plan will be directed to the class teacher in the first 

instance. 

√ The SLT will make a decision about accessing external advice or exclusion (see 

below), as only they will have the full picture about home issues, previous support, 

mental health, other professional involved with the child and other influencing 

factors.  

√ The SLT will also make the decision as to whether the aggressor, if behaviours 

continue, will take part in the class rewards such as ‘Marble in the Jar’ treats, 

visitor workshops, school day trips and/or residential trips.  

 

 

Early Years Foundation Stage. 

 

The early years foundation stage follows school policy but this is adapted due to the age of 

the children.  
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Persistent disruptive and aggressive behaviour.  

For children demonstrating persistent disruptive/aggressive behaviour, the inclusion leader 

(with the class teacher and other key adults), will complete a Risk Assessment calculator 

(RAC).  For children with a risk score of 6 or more, an Individual Management Plan (IMP) will 

be completed. This will include specific descriptions of behaviour and the strategies to be 

employed. This will be shared with all key staff and the child’s parents/carers. It will be 

regularly reviewed.  

 

Exclusion 

We recognise that children will; not make good choices and this sometimes results in 

extreme negative behaviour. The SLT can use a period of internal exclusions where a child 

or children may not go back to class for a fixed period of time. Instead they carry out their 

learning activities in a another class. In extreme situations the head teacher may decide 

that fixed term exclusion is appropriate. In the absence of the head teacher, a decision 

will be made in conjunction with the deputy head teacher. Any decision made of this nature 

is never taken lightly. As part of a fixed term exclusion, parent/carers will receive a letter 

(with official wording). The child will be invited to attend a reintegration meeting with their 

parent/carer. This discussion and agreed actions will be minuted.  

 

We work hard to use strategies other than exclusion, however, in some case, where 

behaviour is extreme, persistent, reoccurring or violent, permanent exclusion may be 

necessary. In this situation, Local Authority and Department For Education guidelines are 

followed and the head teacher and parents/carers are involved.  

 

Bullying and harassment 

Developing a whole-school approach to bullying takes time, effort, education, attitude to 

change and behaviour change by all members of the school community. We take the issue of 

bullying seriously and work with members of our school community so that they know: 

√ What the school means by bullying  

√ Why bullying is totally unacceptable 

√ How we address bullying behaviour 

√ Support for those who have been bullied or those who demonstrate bullying 

behaviour 

√ Consequences for those who demonstrate bullying behaviour  

(For further information see the Anti-Bullying Policy) 
 
Staff Training  

As part of on-going professional development, all staff are regularly reminded of the 

importance of following this policy.  We draw upon training from Herts Steps in our 

approach to managing challenging behaviour. Two senior members of staff are trained as 

Herts Steps trainers. They deliver training to Swallow Dell staff. Staff review whole school 

behaviour training at least annually.  

 

In addition, staff access specific training according to their role and the needs of the 

child/children with whom they interact. For more specific training, we adopt a cascade 

approach. This means only a couple of staff may have attended specific, in-depth training, 

and they then disseminate this information as is appropriate. Staff training records are 

regularly reviewed as part of the appraisal process and school improvement planning. Where 
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gaps in knowledge and understanding are identified, or where a member of staff wishes to 

further enhance their skills, training will be accessed if and when it is available.  

 

Procedures for review and evaluation  

This policy is a ‘living policy.’ Monitoring, review and evaluation is built into the annual school 

self-review cycle. Monitoring takes place in a number of ways: 

√ The completion of short questionnaires by pupils (through School Council 

Communication team), staff and parents/carers 

√ School Council Feedback 

√ Involvement of pupils in environment  walks and interviews 

√ Classroom observations 

√ Schools Anti-Bullying Ambassadors  

Staff are kept informed of changes via staff meetings. 

Parents/Carers are kept informed of changes via the newsletter, school website, Parents 

Forum representatives. 

 

Complaints 

The school’s procedures for dealing with complaints about behaviour are a part of the 

schools procedures for handling complaints. 

 

Related Polices: 

√ Ant-Bullying Policy 

√ Child Protection Policy 

√ Complaints Procedure 

√ Equality and Diversity 

√ Personal, Social, Health and Education Policy 

√ Restrictive Physical Intervention Policy  
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